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Does reading a book aloud to children affect children’s reception of the literature, and 
further, is a child’s perception of the individual reading relevant? In an attempt to begin 
to address these questions, three groups of third graders were presented with a picture 
book. One group was read aloud to by a uniformed law enforcement officer, members of 
another group were each given a copy of the book to look at on their own, and the last 
group was read aloud to by the same law enforcement officer, but not in uniform or 
introduced as a lawenforcement officer. Children were observed during their interaction 
with the literature and subsequently answered questions about what they thought about 
the story. Results suggest children’s reception of literature may be affected by the manner 
in which literature is presented although the content of the literature plays a more 
significant role. 
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INTRODUCTION 
 
Quite a bit of literature has been written on the great benefits of reading aloud to 
children. As a result, many children's librarians, school library media specialists, and 
classroom teachers have embraced the activity and included it within their programs or 
curricular activities. Educators and library professionals will sometimes dress up in 
costumes related to the content of the books for the activity of reading to a group of 
children. They also often expend a great deal of effort recruiting other adults from the 
community to participate in a read- loud activity.  Teachers and librarians have been 
known to specifically seek out those in high profile professions such as law enforcement 
and fire prevention to come in uniform to read children age-app opriat  stories related to 
their respective occupations. These activities have occasionally been developed into such 
things as “celebrity reader” programs. 
  
My interest was in conducting research to determine if reading aloud to children 
has any significant effect on their reception of the book being read and whether or not 
children’s perception of the identity of the reader is relevant. How does the manner in 
which literature is presented to a group of children affect how the literature is received; is 
children's relationship to literature, in terms of enjoyment and understanding as 
determined through observation of children's attentiveness during the presentation of the 
literature and analysis of children's writing about the literature, affected by how the 
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literature is presented to a group of children? Is the response more likely to be positive if 
the book is read aloud to a group of children or if they read it on their own? Do the 
children pick up the same things from the literature if it is read to them by a random adult 
from the community as they would if it were read to them by a uniformed individual 
whose occupation relates him or her to the story or if they just read the book themselves? 
Does a group of children listening to a read-aloud pick up more of the same things from 
the book than a set of children each reading the same book on their own? 
 
While a significant amount of research has been published regarding the gains in 
reading and language skills associated with reading aloud to children less has been done 
regarding the comparative effects of the manner in which a book is presented in regards 
to literary appreciation. However, there is a widely held assumption that reading a book 
aloud results in a positive reception of the literature and that bringing in a variety of 
adults to read to children increases their appreciation of the literature. 
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LITERATURE REVIEW 
 
“Reading to children is to literacy education as two aspirins and a little bed rest 
were to the family doctor in years gone by.” The existing literature would suggest that 
reading aloud to children is a great cure all and may be randomly applied t  a number of 
problems such as poor vocabulary, a lack of reading and listening comprehension skills, 
second language acquisition problems, and anything else that might be problematic in 
regards to text (Hoffman et al., 1993, p. 496). 
 
Research regarding story time at home and in schools suggests that the activity of 
reading aloud and talking to children about books both motivates them to read and 
encourages reasoning about the text that helps to lay the foundation for future text 
comprehension (Adams & Bruce, 1982). In addition to benefits of reading aloud which 
have been supported by research, there are a number of other supposed benefits according 
to conventional wisdom and the testimony of educators (Stahlschmidt & Johnson, 1984). 
 
Teachers and librarians have indicated a strong belief that reading aloud to 
children increases children’s desire to be able to read. Reading aloud is also said to be a 
“stimulant for growing minds and emotions” and is used to introduce children to a wide 
array of literature (Stahlschmidt & Johnson, 1984, p. 147). 
 
Read-aloud programs are pervasive in schools, homes, and libraries, and why 
wouldn’t they be with all of the numerous benefits received from such activities? Read-
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alouds are often conducted in a variety of diff rent ways as well. As a result questions 
arise as to what the best read-aloud practices are and what different read-aloud practices 
accomplish. 
 
Hoffman et al. tried addressing the questions of whether one form of story time is 
as good as another? If not, why not? And, what makes for a quality read-aloud time that 
contributes to children’s language and literacy growth as well as to their understandings? 
They did this through a “broadly sampled survey of read-aloud pr ctices” and “a 
distillation of story time research literature to extract the crucial elements of read-aloud
events.” They looked at when read-alouds took place, where they took place, choice and 
organization of the literature, distribution of time spent in actual reading compared to 
discussion of the reading, and response opportunities offered to the children. They then 
went through the literature to determine what a “model” read aloud program might look 
like. The resulting article provided instruction on designating a time and place in daily 
school curricula for reading aloud, selecting quality literature, sharing literature related to 
other literature, discussing literature in lively, invitational ways, grouping children to 
maximize opportunities to respond, offering a variety of response and extension
opportunities, and rereading selected pieces (Hoffman, et al. 1993, p. 497). 
 
While the article provided a great deal of descriptive information regarding what 
is taking place in relation to reading aloud to children and provided some encouragement 
and an outline for their belief in best practices regarding how to read aloud to children, it 
neglected to address any effect of who is presenting the story.   
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“A shared experience” is one of the less measurable benefits of reading aloud to a 
group of children. Beyond the physical gathering together of the children, sharing a book 
“provides an opportunity to be together emotionally, to share similar feelings (love/hate, 
sorrow/happiness) and experiences with a group” (Stahlschmidt & Johnson, 1984, p. 
147). In looking at read-aloud activities Roser and Martinez found that children’s and 
adults’ responses to literature tended to be similar to each other during the activity (Roser 
& Martinez, 1985). To what extent then does the children’s relationship to, and 
understanding of, the identity of the adult direct the experience and influence the feelings 
that are shared?  
 
An article describing an elementary school’s “celebrity reader” program, “Who’s 
that reader?” by Linda Lupton, appeared in an educational journ l back in 1988 
presenting suggestions for identifying and inviting guest readers, yet more than a decade 
later, I have yet to see any studies published on the benefit of a celebrity reader program 
or what effect, if any, who reads the story has on children’s understanding of a story. 
 
Reading aloud to children also provides them with a positive role model, not only 
a good model of oral reading, but also encouragement to read. Read-aloud activities help 
children to “view reading as appropriate adult behavior.” This view encourages children 
to emulate the behavior and may “help them realize that reading can be a lifelong 
enjoyment” (Stahlschmidt & Johnson, 1984, p. 148). Again questions arise about the 
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importance of the children’s perception of the identity of th  one reading the book aloud 
and remain unanswered.  
 
There is obvious value in addressing these unanswered questions when one 
considers the pervasiveness and potential importance of read-aloud programs.   
 
A primary role of both children's librarians and school library media specialists 
and also, to a more varied degree, of teachers, is to facilitate positive experiences with 
literature and help to instill in children a love of literature and of learning. As a result, 
school library media specialists nd children's librarians and many teachers spend 
considerable amounts of time presenting a variety of literature to children in a variety of 
different ways. Increasing our knowledge about the manner in which children understand 
literature and any correlation between children's reception of literature and the 
presentation of the literature will help us, as library professionals in service to children, 
make better decisions about how to present literature to children. 
  
Reading aloud to children has been tied to their reading and listening 
comprehension, as well as vocabulary and language development. Various literature has 
also been published indicating that reading to children increases their desire to read as 
well as expanding their experience with reading, creat ng an awareness of the richness of 
language and stimulating growing minds and emotions. (Butler, 1980; Haney, 1988; 
McCormick, 1981.) Less has been written on the significance of the children's knowledge 
of the person reading to them and the significance, if any, of the societal role of the adult 
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in relation to children's perception of the literature. Yet, librarians and media specialists 
often recruit individuals from the community, present them with specific books related to 
their societal roles and ask that they read these to the children. We are making a 
connection and assuming a significant relationship between the role of those reading 
aloud and the book that they are presenting. To what extent are the children? When we 
can start to gather information on whether children's perceptions of literature are 
dependent on who is reading the literature, we can start to make informed decisions about 
the importance of who is doing the reading and act on them. If what children understand 
a story to mean, if the information they pick up, is dependent on who is reading the story, 
we may find that the individual who is reading is as much a determinant of what children 
learn as is the text.  
 
 There has been much concern over, and research in support of, the educati nal 
benefits of reading aloud to children.  So much so that the literature has led to wide 
acceptance of the read-aloud as a mainstay of the programming of elementary school 
library media specialists and children's librarians. On the other hand, although the read 
aloud has become a commonly accepted practice among parents and educators, there has 
been less focus on how the activity affects the reception of the literature being presented. 
There are many questions related to the manner in which children's per eption of 
literature may vary depending on who it is presenting the literature and a child's 
perception of them. Does a group of children listening to a read-aloud pick up more of 
the same things from the book than a group of children each reading the same book on 
their own? Does children's understanding of literature vary depending on who is reading 
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the book as well as its content? Is the response different if the book is read aloud to a 
group of children than if children read the book on their own? 
  
 I hope that through experimentation we can begin to address some of these issues 
and start to find answers to some of these questions. Studies such as these may not only 
satisfy curiosity about how context may affect children's cognition but also start to 
examine an existing activity and determine whether research supports the folk wisdom 
encouraging some of the current practices in library programming. Perhaps we can 
increase our knowledge of children's perception and learn about the best and most 
effective ways to challenge children's curiosity and promote the life-long lov o  learning 
and of literature that we all aspire to instill in children. 
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METHODOLOGY 
 
 I propose to look at the question of how the manner in which literature is 
presented to a group of children affects how the literature is received. Is children's 
relationship to literature, in terms of enjoyment and understanding as determined through 
observation of children's attentiveness during the presentation of the literature and 
analysi  of children's writing about the literature, affected by how the literature is 
presented to a group of children? 
 
 To clarify the nature of this question, as I will be approaching it, my operational 
definitions for several of the terms follow:  
 
Presentaion:  In this experiment presentation is either literature read aloud by a 
uniformed law enforcement officer, read aloud by an adult of undisclosed origin 
in unremarkable civilian clothing, or simply handed to children in the form of a 
book.  
 
Literature:  Rathmann, Peggy. Officer Buckle and Gloria. New York : Putnam's, 
c1995. 
 
Observation of children’s attentiveness:  Watching children’s behavior to 
determine where their interest is according to behavior and body language (i.e., 
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fidgeting, looking blankly out of a window, or intently watching the reader or 
book). 
 
Enjoyment:  Enjoyment is determined by observation (of such things as smiling or 
laughing) and through content analysis of children’s writing about the literature. 
 
Understanding:  Children’s understanding of the literature is determined through 
content analysis of their writing about the literature and assumed to be the sum of 
their answers to the questions:   
Who was your favorite character? Why?    
What was the story about?  
What did you learn f om the story? 
   and 
   Why [did you like the story]? 
 
Children:  Students attending the third grade in a public elementary school in 
central NC.  
 
Analysis:  Reading through children’s writing about the literature. Identifying 
similarities and divergence i  answers among all participants. Identifying 
similarities and divergence among those who experienced the same presentation 
of the literature. Identifying whether there was any more similarity or divergence 
within any set. Identifying any similarities in esponses among the children and 
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whether the frequency of the occurrence of any answer is greater within any set. 
Identifying these answers.  
 
Children’s writing about the literature:  Their answers, written long hand in essay 
format, immediately after the presentation of the literature to the questions: 
1.) Did you like the story? Why? 
2.) Who was your favorite character? Why? 
3.) What was the story about? 
4.) What did you learn from the story? 
5.) Do you want to look at the book again? 
6.) Do you want to see other books like it? How do you want them to be 
like it? 
 
 In this study literature was presented to multiple groups of children in one of three 
different ways.  
 
The literature presented was Officer Buckle and Gloria by Peggy Rathmann, and 
it was chosen due to the content of the story as well as quality and age-appropriateness. 
Quality and age-appropriateness were determined through my agreement with several 
reviewing sources including School Library Journal and Booklist. Officer Buckle and 
Gloria is a Caldecott Award winning work of fiction, recommended for early elementary 
school aged children, centered around a police officer and his dog who come into schools 
to make presentations about safety.  
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Groups of children, consisting of students from a public elementary school in a 
small town in central North Carolina, included an approximately even distribution of 
children from the high, middle and low reading abilities represented in the third grade at 
the public elementary school and an approximately even distribution of children from 
each of the four third grade classes at the school. Members of each group were selected 
by their teachers from amongst those students who returned signed permission forms and 
were present at the time of the experiment (s e Appendix B for permission forms). 
Gender distribution was random but turned out to be approximately equivalent in all three 
groups. Each of the three groups was taken to the school library media center during the 
reading period, shared by all of the third grade classes, and presented with the literature. 
Teachers and assistants continued to work in their classrooms with remaining students 
while individual groups went to the school library media center.  
 
Upon being taken to the school library media center, the firs  group, consisting of 
fifteen students was introduced to a uniformed local law enforcement officer who then 
read the literature aloud to the students, while I observed. The officer both read the text 
and displayed the pictures to the group of students. He also paused at points in the story 
to point something out in the picture or ask the students about what was happening in the 
story. When he was finished with the story I distributed writing implements and a 
worksheet consisting of the six questions ind cated in the operational definition of 
‘children’s writing about the literature’ (see Appendix A for worksheet). After they had 
finished answering the questions they were provided with permission forms to sign if 
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they were willing to grant me permission to use the content of their answers in my 
research (see Appendix B for permission forms). After clarifying that I was asking them 
to let me write the paper rather than asking them to write a paper, all of them happily 
signed the form. When they were all finished, they returned to the classroom. 
 
 After arriving at the school library media center, each member of the 
second group, consisting of fifteen students, was given a copy of the book, Officer 
Buckle and Gloria, to look at on their own while I obsrved. As students finished with the 
story they raised  hands. Each student on raising his or her hand received a pencil and a 
worksheet consisting of the six survey questions (see Appendix A for worksheet).  The 
students again raised their hand after they finished answering the questions. They were 
then provided with permission forms to sign if they were willing to grant me permission 
to use the content of their answers in my research (see Appendix B for permission forms). 
After answering questions from individuals about the form, often clarifying that I was 
asking them to let me write the paper rather than asking them to write a paper, all of them 
happily signed the form. As they finished, they were allowed to return to their classrooms 
in small groups. 
 
On being taken to the library, the third group, consisting of only nine students due 
to absences, was read aloud to by the same local law enforcement officer who had read to 
the first group. On this occasion the officer was not in uniform and not introduced as a 
law enforcement officer. The officer both read the text and displayed the pictures to the 
students as he had when presenting the literature to the first group of students while I 
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observed. When he was finished with the story I distributed pencils and the work heet 
(see Appendix A for worksheet). After they had finished answering the questions they 
were provided with permission forms to sign if they were willing to grant me permission 
to use the content of their answers in my research (see Appendix B for ermission forms). 
After answering questions from individuals about the form, often clarifying that I was 
asking them to let me write the paper rather than asking them to write a paper, all of them 
happily signed the form. As they finished, they were allowed to return to their classes. 
 
I then analyzed the children’s writing as per the operational definition of analysis 
and documented my observations. 
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ANALYSIS 
 
 As may be expected with open-ended survey questions there was a great diversity 
amongst a lot of the answers given; however, there were a number of similarities and 
differences that stand out. Most of the answers, though, appear to have more to do with 
the literature itself than with the manner in which the literature was presented.  
 
Observations of Children’s Behavior 
 
My observations of student behavior during the presentation of the literature were 
a little more straightforward. The children in the first group, those read to by the 
uniformed law enforcement officer watched him carefully as he ad. The exception to 
this was when on two occasions, at the beginning of the story, one of two males turned 
around to peek at me. The students nodded or responded verbally, chorusing their assent 
when asked if they could see the pictures when the officer held them up. The students 
responded to questions about the story by nodding, or shaking their heads, laughing or 
calling out answers. The students often smiled and sometimes giggled with no prompting 
other than the text of the story. Most of the students laughed appreciatively when the 
officer paused to point out something in one of the book’s pictures. 
 
The children in the second group, who read the story independently studied the 
cover carefully as the books were being passed out. After one child asked if they could 
start reading, and was answered that everyone could start reading as soon as they wished, 
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most of the children immediately opened the book and started looking at it. First 
everyone was very quiet reading on their own, then the children startd occasionally 
smiling, then giggling or laughing out loud. A pair of boys sitting together at one of the 
tables took to tugging on each other’s arms, pointing out things in each other’s copies of 
the book, laughing and whispering together. Interestingly enough, the children seemed 
entirely focused on the book not looking up at me or gazing around the room or out of the 
window before they finished with the story. When they finished they would look up, look 
around, and then raise their hands. On receiving th  questionnaire, before looking at it, 
one child asked if they were allowed to look back in the book for the answers. I told him 
that they were all welcome to look back in the book if they wanted but I did not imagine 
they would need to for the answers because they weren’t really those kind of questions.  
 
Initially getting the attention of the third group of students, those read to by the 
officer when he was not in uniform, took longer. However, once they had settled down 
for the story and the officer  began r ading the children were generally very quiet. Over 
half of the students focused on the officer as he read; however, some of them were 
looking down at their table, or out the window, or glancing at each other. They gave very 
little response to the officer reading the text of the story but did respond more to the 
officer’s questions about the story and when he pointed out details in the pictures. The 
volume of the students’ responses to the officer was quieter than when he read in 
uniform. Also, after the story, when the students were writing out their responses to my 
questions a number of the children raised their hands to ask me the name of one of the 
characters from the book. This may suggest that while some of the children appeared to 
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view the reading strictly as entertainment, such as the two boys in the second group who 
had been whispering to each other and laughing together, others may have initially been 
viewing the literature more in the context of class work.
 
Student Enjoyment of the Book 
 
According to their writing did the students really enjoy the story more when they 
read it individually, when it was read to them by the uniformed officer, or just read to 
them by some random man? The answers given in response to the first part of question 
one indicate that they liked the story no matter how it was presented. Not one student said 
they did not like the story. How many of the children wanted to look at the book again 
according to their responses to question five, and in question six how many students 
wanted to see other books like it? Fourteen out of fifteen students from group one, or 
93.3%, of the students read to by the uniformed law enforcement officer wanted to look 
at the book again. Thirteen out of fifteen, or 86.7%, of the students who read the book n 
their own wanted to look at the book again. Only five out of eight students [one of the 
children in the third group left questions four through six blank]  or 62.5% of the students 
who were read aloud to by the officer when he was not in uniform wanted to look at the 
book again. How many students from each group want to see other books like Officer 
Buckle and Gloria? Twelve out of fifteen, or 80.0%, read to by the uniformed law 
enforcement officer wanted to see other books like the one read to them. Eleven out of 
fourteen students [one of the students in the second group left this question blank], or 
78.6%, who read the book independently wanted to see other books like it. Seven out of 
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eight, or 87.5% of the students read to by the officer out of uniform wanted to see other 
books like it.  
 
Why did the students like Officer Buckle and Gloria? The most frequently offered 
answer was because it was funny with eight out of fifteen or 53.3 % of those read to by 
the uniformed officer, eight out of fifteen or 53.3% of those reading it individually, and 
six out of eight or 75.0% of those read to by the officer out of uniform, answering that at 
least one reason they liked the book was because it was funny. Why else did the children 
like the book? Well, the pictures of course! An answer indicating that the pictures were 
why they liked the story was the second most frequently given reason for liking the book 
by the second group, whose members read the book on their own: six of the fifteen or 
40.0% of the students mentioned it. Only one student in the group read to by the officer 
in uniform made mention of the pictures and two students from the group read to by the 
officer when he was not in uniform made mention of the pictures. This translates to 1 of 
15 or 6.% of the first group and 2 of 9 or 22.2% of the third group who thought to 
mention the pictures in this Caldecott award winning picture book. The other answers 
were varied and most often not shared by any other members of the group.  
 
 Are students’ answers about why they liked Officer Buckle and Gloria reflected in 
their answers to the second part of question six: “If [you want to see other books like 
Officer Buckle and Gloria], how do you want them to be like it?” Members of all three 
groups indicated that it should be funny. However they also indicated that they would 
like to see a variety of other things from the literature appear in another similar book that 
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they did not indicate when answering why they liked the book. Many cited that it should 
involve the characters from Officer Buckle and Gloria or similar characters, some 
children indicated that they would like to see something with a similar plot and many 
wrote that they would like to read more on themes from the story such as friendship and 
safety rules. Some children even offered ideas for the similar book: one student wrote 
“make one where they safe[sic] the circus” and another answered that a similar book 
should be “about zoo rules and Gloria would do the ruls[sic].” Interestingly enough no 
one wrote anything about wanting the book to be similar in terms of illustrations. The 
answers offered in response to question six are uniformly pretty much homogeneous 
within and among the groups.  
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Students’ Favorite Characters 
 
 Most all of the children indicated that Gloria was their favorite character, all but 
one in fact. All of those who were read to by the uniformed officer wrote that Gloria was 
their favorite character. Unsurprisingly ten out of fifteen, or 67% of the students in group 
one indicated that she was their favorite because she was funny. Three said she was their 
favorite because of what she did on stage. One indicated she was a favorite because she 
was cute, another because she was cool, and one because she did tricks. Other answers 
were that she did half the work and that she listened and followed directions. All of those 
in the third group, those read to by the officer not in uniform, also indicated that Gloria 
was their favorite character with four of nine, or 44% indicating that she was their 
favorite because sh  was funny, one said she did tricks, one said she did cool things, one 
said she was a nice dog, and one said that Gloria was his favorite because he “could not 
get [his] dogs to do that stuff when they were puppies.” Only 93.3% or fourteen out of 
the fiteen students in group two, those who read the book on their own, said that Gloria 
was their favorite character. Six of these fourteen 42.8% indicated that it was because she 
was funny. Five out of fourteen, a close second at 35.7% wrote that they liked Gloria b st 
because she did tricks, three out of fourteen indicated she was cute, one wrote she was a 
good actor and one liked that she did what Officer Buckle told her to do. Our second 
group is most interesting though in that it contains our sole dissenter, on of the children 
who read on his or her own wrote that Officer Buckle was the favorite character “because 
he thought of so many safety tips and because he was so brave to go out to Napville 
School even though the kids did not listen to him.”  
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Why [was Officer Buckle your favorite character]?
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What Students Answered the Story Is About 
 
 The responses to question number three, “what was the story about?”, were generally 
diverse with recurring answers including safety tips, Officer Buckle, Gloria, and friendship 
similarly distributed amongst the groups. Themes were what was most frequently indicated by 
children answering from the first group and plot appeared most frequently in the answers of 
children in the third group. The second group most frequently indicated that the story was about 
the characters, though there was the closest distribution between characters, plot, and themes in 
the second group.  
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What Students Learned From the Book 
 
 The answers to question number four, “what did you learn from the story?”, were 
interesting to read, but there were only two answers appearing with any notable frequency. Five 
of fifteen, or 33%, of students in group one, those read to by the uniformed officer, indicated that 
they learned that you should always stay with your friends. Two from the second group, those 
who read the story on their own, answered that they learned that you should always stick with 
your friend. One in the third group, who was read aloud to by the officer not in uniform, 
indicated that he learned about the value of being with your buddy. All of the groups had 
children indicate that they had learned safety tips, either generally or naming specific safety tips 
given by Officer Buckle in the book. Quite a few students who read the book independently 
indicated that they had learned something about safety tips such as that they were fun, funny, or 
important. A few of the students in the first group, those read to by the uniformed officer, 
focused on the importance of listening: either listen to rules, listen to teacher , or listen to police 
officers. 
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What did you learn from the story?
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SUMMARY OF RESULTS 
 
 Children in the first group, those read to by the uniformed officer, were 
immediately attentive, and the second group, those who read copies of the book 
individually were attentive as soon as books started being passed out, whereas the third 
group, those read to by the officer not in uniform took longer to settle in and initially had 
to be asked to quiet down and pay attention. 
 
 Every child in all three of the groups indicated that they liked the literature. The 
majority of children in all three groups responded that the reason that they liked the book 
was because it was funny. Almost half of the children in the second group, in which 
children read the book individually, also indicated that they liked the book because of the 
pictures while only one or two children in the other two groups ever mentioned the 
pictures at all. Of those students read to by the uniformed officer, 93.3% indicated that 
they wanted to look at the book again as did 86.7% of those students who read 
independently, but only 62.5% of those students read aloud to by the officer not in 
uniform wrote that they wanted to look at the book again. On the other hand, only 80.0% 
of those read to by the uniformed officer wanted to see other books like the one read, 
along with 78.6% of the group who read the book independently, whereas 87.5% of the 
children who were read to byhe officer when he was not in uniform wrote that they want 
to see other books like it. 
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 Of those children who wanted to see other books like Officer Buckle and Gloria 
the ways in which they wanted other books to be like it varied widely regardless of how 
the literature was presented to them. These answers included such things as wanting other 
books to be funny or ‘cool’ or to include similar characters or involve the same themes. 
 
 Most everyone’s favorite character was Gloria and again the most common reason 
given by all of the children regardless of how the literature was presented to them was 
that she was a favorite because she was funny. The one exception was a child in the 
second group, where each child read their own copy of the book, who indicated that their 
favorite character was Officer Buckle because he was brave and because he shared safety 
tips.  
 Children’s answers to what the book was about varied widely regardless of how it 
was presented to them but most often amounted to listing the characters, a short summary 
of the story, or more rarely mention of one of the themes. Likewise children’s answers 
regarding what they learned from the story varied widely.  
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DISCUSSION 
 
Based on observations of student behavior alone we might conclude that the third 
graders were more interested in being read to by the uniformed law enforcement officer 
than by a random man off the street, or were at least more interested in watching the 
uniformed law enforcement officer. We might also conclude that third graders enjoyed 
reading the book on their own more than they enjoyed having a random man off the street 
read the story aloud to them, or at least found the book funnier, as it solicited more 
laughter and smiles, when they read the story on their own. Finally, we could conclude 
that third graders are more attentive to the story when reading on their own or being read 
to by a uniformed law enforcement officer than when being read to by a random man. 
The students’ answers to the questions tell a somewhat different story though.  
 
Every student in each group answered that they liked the story.  The most 
frequent answer, throughout all of the groups, given by children regarding why they liked 
the story was that the book was funny. That the book was universally enjoyed because it 
was funny seems most likely to be strictly due to the author and illustrator rather than 
dependent on the manner in which the book was presented. However, some major 
differences amongst the groups do appear with students’ answers to the question of why 
they liked the book. The group whose members looked at the literature on their own 
appear to have enjoyed the pictures more, possibly because they had more time to pay 
attention to the pictures and enjoy their content, as well as the best view they could 
possibly get. Another reason may be that students in the second group had only the book 
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to look at whereas students in other groups also had the literature’s presenter to watch. 
While the one student in the group read aloud to by the uniformed officer, 6.7% of group 
one, indicated that he or she liked the story because of the pictures, two students, making 
22.2% of group three, indicated that they liked the story because of the pictures. This 
difference, 40% of the second group, with no presenter to watch focused on the quality of 
the pictures, 22.2% of the third group with a relatively nondescript presenter to watch 
focused on the quality of the pictures, and only 6.7% of the first group with a uniformed 
police officer to watch focused on the quality of the pictures. This suggests that perhaps 
the competition for visual attention between the presenter and the content of the book 
may result in less interest in the illustrations. 
 
The answers to question number two, about the children’s favorite character, 
might be supposed to indicate that the second group, those who read the book on their 
own, had more time and more freedom to form their own opinion of the contents of the 
book resulting in the slightly greater variety and arguably more thoughtful answer. 
Alternatively, considering the single instance that created any variety at all, it may be 
considered a fluke and attributed solely to the nature of the student offering up the 
answer.  
 
While children’s answers to what the story was about varied greatly, there is an 
obvious difference in the quantity of children focusing on characters, plot, or themes 
from each group. This difference may be explained by the reading ability or prior 
experience with stories of the individuals comprising the groups, or simply by what 
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aspects of the story were most striking to individual students. The differences might also 
be based in part on the presentation. The second group had the most even distribution of 
answers and would clearly be answering based solely on the backgroud and 
understanding of the students. The groups who were read aloud to might have been more 
influenced by the reader’s focus. However, with the same reader and the attempt to keep 
the readings as similar as possible, the two groups who were read aloud to having
different foci, this may not be the case. 
 
 Children’s answers to what they learned from the story, much like their answers 
to what the story was about, varied greatly. There are, however, a couple of major themes 
in answers from various groups. The second group, those who read the story 
independently, provided the greatest variety of answers to the question of what they 
learned. The first group focused primarily on the friendship theme, on safety tips, and on 
the importance of listening. The second group had the greatest numbers of answers 
indicating that they had learned something about safety tips, as separate from learning the 
actual safety tips. The third group had a fairly even distribution of answers. While there 
are a couple of themes in answers from various groups, the only major trend that I can 
find is that answers given regarding what the children learned are related to the answers 
they gave in regards to what the book was about. That is, if the story is about safety tips, 
what the student l arned is likely safety tips, if the student thought the story was about 
friendship, chances are, what they learned was about friendship. Friendship and safety 
tips are themes, the strength of the friendship theme in the first group resulted at least in 
part in the frequency of theme appearing in their answers to what the book was about.  
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 Despite the unanimous answer given by all the students that they liked the story, 
the results to the questions of whether they wanted to see the book again and whether or 
not they would like to see other books like it were varied. While the majority of students 
in each of the groups answered yes to these questions, there were students in each of the 
groups who answered in the negative. Almost all of the students in group one, those read 
to by the uniformed officer, and only one less in group two, those who read 
independently, wanted to look at the book again, while not quite 2/3 of those in the third 
group, who were read to by the officer not in uniform, wanted to look at the b ok ag in. 
On the other hand, when asked whether they would want to see other books like Officer 
Buckle and Gloria, 87.5% of the third group answered that they did while 80% of group 
one, and  78.6% of group two answered that they would. These answers may be tied to 
students’ answers of what the book was about. The third group, by and large, answered 
what the book was about in terms of plot. Perhaps, seeing that the book is about what 
happens in the book, and already knowing what happens in the book, they ar  less 
interested in looking at it again. On the other hand, they might be more interested in 
looking at other similar books so they can enjoy finding out what happens in them. The 
other groups focused on characters and themes which may be enjoyed and further 
explored through rereading whereas, the plot is always the same. Whether this is based 
solely on the preferences, background, and knowledge of the different students 
comprising the groups, or is in some way related to the manner in which the literature 
was presented to the groups is anyone’s guess, and might be a topic for future research. 
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IMPLICATIONS 
 
 The data suggests that the content of the literature is likely always going to be the 
greatest influence on how children receive the literature. Regardless of how it was 
presented, the children answered universally that they liked the literature; further they 
mostly answered that they liked it because of the humor inherent in the literature. 
Likewise, children’s answers to what the story was ab ut, while varying widely, seemed 
very firmly rooted in the content of the book and their answers were more or less 
uniformly distributed throughout the groups.  
 
 There is, however, a possibility that children pick up some of the reader’s feelings 
about he content of the book. While every child who was read aloud to chose Gloria as 
their favorite character, one of the children who read the book himself chose Officer 
Buckle as his favorite character. This may be simply because of the personality of that 
one child, or it may be because the officer reading aloud concentrated on how 
wonderfully funny Gloria was rather than focusing on Officer Buckle’s feelings, the 
bravery inherent in presenting to an uninterested audience, and his valiant effort to help 
everyone in Napville keep safe. While the data is definitely inconclusive on this point it is 
definitely worth considering that the reader’s understanding of, and interest in, aspects of 
the literature may be what is communicated to the audience as much as the content of the 
literature itself. 
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 The literature that was presented was a Caldecott award winning children’s book. 
The Caldecott award is given to picture books primarily based on outstanding illustration. 
While almost half of those children who read the book on their own said that they liked 
the book because of the pictures, only one or two students in each of the groups that were 
read aloud to mentioned the pictures. This is very interesting especially in light of the fact 
that the officer was careful to show each picture and make sure all of the audience could 
see, and also pointed out and discussed some of the details in the pictures. Children seem 
to have a much greater appreciation for the illustrations when they have the opportunity 
to look at the book on their own and at their leisure. Therefore, when choosing to read to 
a group of children, choice of literature should be based on the textual content as children 
may not much focus on the visual content of the book. 
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FURTHER RESEARCH 
 
 The choice of a law enforcement officer in this study has some potential problems 
in terms of children’s possible preconceptions of, or negative experiences with, law 
enforcement. A similar study using other types of professionals may result in vastly 
different results. 
 
 Another direction in which research might be done is on how these results are 
affected by the age of the children, suggesting the possibility of studies gauging the 
difference in results amongst different age groups. Similarly, each of my groups consisted
of an approximately evenly distributed sampling of children of different reading and 
listening comprehension levels, research on how these results vary depending on the 
reading and listening ability of the students could be pursued.  
 
Likewise, I used an even distribution of boys and girls, and a male reader. 
Research on whether the gender of the audience or the gender of the reader affects 
answers might be worth pursuing. 
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1.  Did you like the story? Why?_____________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
2. Who was your favorite character? Why?_____________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
3. What was the story about?________________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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4. What did you learn from the story?________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
5. Do you want to look at the book again? _____________________________________ 
 
6. Do you want to see other books like it? If so, how do you want them to be like it?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
 
 
Thank you! 
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Dear Parent or Guardian, 
 
I am doing research to look at whether children’s responses to a book are different depending on 
whether it is read to them by an unknown member of the community, read to them by someone 
whose role within the community is known to them (i.e. a uniformed police officer or fireman), or 
if they read it on their own. I am asking you to give permission for your child to participate.  
 
The children participating in the study will be divided into three groups. Each group will leave 
the classroom for a short period of time. Each group of children will either be read an award 
winning children’s book or be given copies of it to look at on their own while supervised. Each 
group will then be given a set of questions about the book which they will then be asked to write 
answers to. When looking at the answers I will not know who wrote them, only what group they 
were in. 
 
Participation in this study is voluntary. Your decision whether or not to allow your child to 
participate will not affect the services normally provided to your child by the school. At the 
conclusion of the study I will compose a paper which will be made available through the 
UNC-CH library system. Should you have any questions or desire further information you are 
welcome to call me at (919) 932- 08 . Retain this letter after tearing off the bottom portion and 
returning it to your child’s school. Thank you for your cooperation and support.  
 
Sincerely, 
 
 
Jennie Radovsky, 
 
Graduate Student 
 
THIS STUDY HAS BEEN REVIEWED BY THE UNIVERSITY OF NORTH CAROLINA ACADEMIC 
AFFAIRS INSTITUTIONAL REVIEW BOARD. You may contact the Academic Affairs Institutional 
Review Board if you have questions or concerns about your child’s rights as a research subject (contact 
David A. Eckerman, Chair, CB#4100, 201 Bynum Hall, UNC-CH, Chapel Hill, NC 27599-4100,  
(919)962-7761, email: aa-irb@unc.edu 
 
Please indicate whether or not you wish to have your child participate in this project by 
checking a statement below, signing your name, and returning this portion to your child’s 
school.  
 
__I do grant permission for my child to participate in Jennie Radovsky’s read-aloud 
research. 
 
__ I do not give permission for my child to participate in Jennie Radovsky’s read-al ud 
research. 
 
_____________________________________________________________ 
(Parent/Guardian  Signature)                                                  (Date) 
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Dear Student, 
 
I would like to learn about what you think of a book and write a paper about 
it. Some of you will get to  look at the book on your own and some of you 
will have the book read aloud to you. Then there will be questions about 
what you thought of the book. Please sign this form if you want to do this 
and let me use your answers to help write my paper. Thank you! 
 
Sincerely, 
 
 
Jennie  Radovsky    
 
 
 
Signature: __________________________________________ 
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